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Qualified Teachers vs. Effective Teachers: Whatôs the Difference? 
 

By Peter Boppert, Southern Connecticut State University 

 

Most universities and state boards of education recognize as qualified teachers those students 

who earn passing grades in their subject area (usually 3.0 GPA), complete a successful student 

teaching period, and pass a state-wide licensing exam (the Praxis exam in the State of Connecti-

cut). These students are eligible to apply for teaching jobs in communities throughout the country.  

All new teachers are on a probationary period until they complete a masterôs degree and several 

years of teaching (usually three years). After this period they are issued a Standard Teaching Cer-
tificate and are eligible for tenure.  

       

Many qualified teachers enter the profession on a temporary basis until they find a job in their 

field of study or a more lucrative career. These are the teachers who only teach the curriculum 

mandated by the school system and what is covered in the required textbook. They teach to the 

average student-- rarely stimulating talented students and regarding weaker students as failures. 

These teachers are usually out the door shortly after the students have left for the day. Many of 

these teachers leave the profession within the first five years. 

       

The most effective teachers enter the profession because they care about their students and the 

learning process. Harry and Rosemary Wong, in their book The First Days of School: How to be 
an Effective Teacher, observe that ñThe effective teacher has positive expectations for student 

successò (9).  To them, teaching is both exciting and challenging. They encourage their students to 

participate in and take responsibility for their own learning processes. They craft engaging lessons 

which utilize a variety of techniques and resources to accommodate diverse learning styles.  

 

Effective teachers have strong classroom management skills. They establish classroom procedures 

to help reduce interruptions and distractions in the classroom. Effective teachers are also adept 

planners who have classroom materials in place so students can start work as soon as they enter 

the room. 

       

I have found that effective teachers possess three qualities: they are passionate about teaching, 

they are compassionate with their students, and they are well prepared when they enter the class-
room.  Effective teachers touch the lives of their students in many ways. They are the same indi-

viduals who serve as club advisors, coaches and tutors in after-school programs. They are the 

teachers students remember as having a positive influence in their lives and careers.  

 

What kind of teacher do you want to be: just qualified or effective? 
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The art of storytelling and the oral tradition have existed since ancient times.  Many cultures and religions continue to 

use storytelling as a means of instruction and socialization of family members and the broader community.   According 
to Walkup, ñTelling stories is one significant way we recognize meaning in our lives and our relationship with the world 

around us.ò  Storytelling was an early teaching tool and was used long before organized education was developed.  In 

his book Orality and Literacy: The Technologizing of the Word, Walter Ong explores the differences between primary 

oral cultures (i.e., without a system of writing) and literate (writing) cultures.  In societies where both cultures co-exist, 
and also are strongly influenced by radio, television, and other electronic media (such as the World Wide Web), Ong 

argues that a secondary orality emerges.  A technology-driven extension of primary orality, secondary orality is ñversion 

2.0.ò  Through such media as television, film, and weblogs, it facilitates the relaying of information or expressive con-
tent in a manner that is communal, experienced in the ñhere and now,ò and formulaicðmuch like traditional storytel-

ling.  Examples include situation comedies, movie musicals, and news blogs.   

 
With the explosion of tools enabling anyone to produce their own content (including narratives) via the World Wide 

Web, the significance of this secondary orality continues. Digital storytelling is one such example.  Digital storytelling 

presents a narrative or story created in digital audio, video, textual and image formats (usually a combination) and  

utilizing web-based production tools and players. Students can present narratives created by others or select one drawn 
from a folk or cultural tradition.  They can also be encouraged to create their own narratives.   Genres include personal  

histories, family histories, folktales, humorous stories, personal experience stories, tall tales, ghost stories, jokes, riddles, 

and legends.   The digital stories can then be presented and shared on computers, televisions, or myriad hand-held  
devices.  They are easily stored, transferred, manipulated, or archived.  

 

Digital storytelling is a powerful tool teachers can use in K-12 educational setting. Bernard Robin, Professor of  

Instructional Technology at the University of Houston, asserts that if digital storytelling is used appropriately in the 
classroom, it can help students develop a wide range of skills in the areas of research, writing, critical thinking, problem-

solving, presentation, and assessment.  To successfully complete a digital storytelling project, students must work  

collaboratively with their classmates and utilize technologies in support of narrative communication.  Along the way 
students develop information, visual, media, and multicultural literacy skills--21st century literacies required to be a  

productive citizen and lifelong learner.  There are many free, web-based resources available on digital storytelling which 

teachers and students can draw from as they start their journey.  Some of the best resources are listed below. 
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 Resources 

 

American Folklife Center     http://www.loc.gov/folklife 

American Memory from the Library of Congress  http://memory.loc.gov/ammem/index.html 

Center for Digital Storytelling    http://www.storycenter.org 

Digital Storytelling     http://electronicportfolios.com/digistory/index.html 

Digital Storytelling Cookbook     http://www.storycenter.org/cookbook.pdf 

Digital Storytelling Resources for Teachers   http://www.techteachers.com/digitalstorytelling.htm 

Educational Uses of Digital Storytelling   http://www.coe.uh.edu/digitalstorytelling 

Library of Congress Learning Page    http://memory.loc.gov/learn/start/index.html 

Digital Storytelling in the Classroom 
 

Hope Marie Cook, Eastern Connecticut State University 



Whither the Textbooks?  

Standards-Based Instruction, Open Educational Resources, and  

the Declining Role of Print Textbooks in the Curriculum 
 

Ali Zamouri, Southern Connecticut State University 

 

 Teachers, as practitioners of instruction, transfer knowledge from one generation to the next.  This transfer requires a set of 

tools, the most important of which is the PK-12 curriculum.  The textbook is an important resource teachers use in determining the 

knowledge they will convey in their curriculum, and are used most often in content area subjects such as social studies, science,  
language arts, and mathematics.  Textbooks also function to provide a degree of uniformity in instruction across classrooms,  

districts, and regions. 

 

 There are, however, many disadvantages to utilizing textbooks in classroom instruction.  Textbooks often present many 

topics without developing any one of them well.  In subject matter they are ña mile wide and an inch deep.ò Moreover, textbooks 

often present more material than teachers can possibly cover in the time available.  Consequently, teachers must be selective,  

covering some topics and ignoring others.  Textbooks are written with the assumption that students have certain prerequisite skills.   

However, in many school settings across the country, there are significant numbers of students who do not possess such skills.  To 

solve this dilemma, the textbook becomes a compromise between the needs of students and the market- and profit-driven needs of 

the publisher.   

 
 As the standards-based curriculum took hold in the latter part of the 20th century, textbooks publishers have been required 

to align their textbooks to 49 state standards (the State of Iowa being one exception)-- an insurmountable task.  As well, the emphasis 

on differentiated instruction is incompatible with textbooks as a curriculum surrogate.  As a result, textbooks began to have an  

adverse affect on student achievement.  This decrease in student achievement is reflected in the Trends in International Mathematics 

and Science Study (TIMSS), found at http://nces.ed.gov/pubs2005/2005005.pdf , where the performance in math of 4th graders in 

the United States was lower than their peers in 11 of the 24 participating countries.  In science, U.S. 4th graders were outperformed 

by their peers in Japan, Chinese Taipei and Singapore.   

 

 Textbook quality, and its impact on student achievement, has also been of particular concern.  The American Association 

for the Advancement of Science (AAAS) founded Project 2061 in 1985 with the goal of helping all Americans become literate in 

science, mathematics, and technology.  A Project 2061 analysis of middle school math textbooks found at http://

www.project2061.org/publications/textbook/mgmth/report/overall.pdf, rates only four of the most popular math textbooks as 
ñsatisfactory.ò  The analysis of middle school science textbooks is even more striking, in that all of the commercial and most popular 

textbooks scored ñunsatisfactory.ò  Only one middle school science textbook published by Michigan State University was scored as 

ñsatisfactoryò (http://www.project2061.org/publications/textbook/mgsci/summary/book-rating.pdf). 

 

 The open source movement of the last ten years has had a major influence on print textbooks and the broader curriculum. 

The term ñopen sourceò refers to software in which the source code is freely available for others to view, amend, and adapt.  

Typically it's created and maintained by a team of developers that crosses institutional and national boundaries.  Content, in turn, 

becomes ñopenò when the author assigns to the work a license that releases it from the traditional copyright ñall rights reserved.ò  

Digital teaching materials which are freely available over the Web can be customized to the individual studentôs needs and at the 

same time meet state standard requirements.  Teachers can edit, add or share curricular materials as they see fit.  They can select and 

modify existing content to develop their own customized online course or complete textbook.  In fact, the more involved they be-
come in the process the better they can teach the materials.  Content is easily printed and shared in paper form for students as needed.  

Curriki , found at http://www.curriki.org/, is an online environment created to support the development and free distribution of peer-

reviewed, open source K-12 educational materials and collaboration tools.  Connecxions (http://cnx.org/) allows anyone to view, 

contribute and share educational materials on its site, offering nearly 368 courses and 6,365 modules.  OER Commons (http://

www.oercommons.org/oer) collects and shares educational resources among teachers.  It offers the ability to tag, rate, review, and 

modify resources.  Teachers can modify and improve upon resources by posting their own version for others to use. 

 

 Such innovations in school curricula require pro-active teachers and administrators willing to adopt and support a policy of 

continuous improvement.  This transforms the curriculum into an ongoing process which engages with global and technological 

forces, resulting in more effective teaching and learning.  In this environment, textbooks are treated as no more than a resource to be 

used when appropriate to enhance studentôs learning, not as a surrogate curriculum. 
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CENTRAL CONNECTICUT STATE UNIVERSITY  
http://www.ccsu.edu/library/nadeau/UpdatedBeginning/

curriculum_lab.htm 
 

EASTERN CONNECTICUT STATE UNIVERSITY  
http://www.easternct.edu/smithlibrary/library1/curriculum.htm 

 
SOUTHERN CONNECTICUT STATE UNIVERSITY  

http://www.southernct.edu/departments/lrc/ 
 

WESTERN CONNECTICUT STATE UNIVERSITY  
http://library.wcsu.edu/web/about/collections/curriculum/ 

  

CSU Curriculum Materials Center Website:  
http://library.wcsu.edu/csu/curriculum/ 

Collaborating with School Librarians/Media Specialists  

to Enhance Learning  
 

Frances Nadeau, Central Connecticut State University 

 
In an era of constant assessment, teachers need to utilize every resource to improve student achievement.  One impor-

tant resource is the school librarian, who is certified in library research and credentialed in education.  While profes-

sional title may varyðschool librarian, school library media specialist, learning resource specialist, teacher-librarianð

the task of teaching students to find and evaluate information remains constant. 
 

The emphasis on information literacy for life-long learning began with Information Power: Building Partnerships for 

Learning, a joint publication of the American Library Association and the Association for Educational Communication 
and Technology (ALA, 1998). The book asserts that the goal of the school librarian, in partnership with classroom 

teachers, is ñto ensure that students and staff are effective users of ideas and information.ò 

 
Learning is about making connections, whether employing ñguided inquiry,ò ñresearch-based learning,ò or 

ñperformance assessment.ò By working with the school librarian, teachers can develop and implement units that require 

the use of information problem-solving skills.  Library assignments and projects engage students with information and 

encourage the use of critical thinking skills. When students are required to access, evaluate and apply information to 
meet their academic and personal needs, they master the information literacy skills necessary for today and tomorrowôs 

world. 

 


